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Abstract
The purpose of this project was to develop a standards driven curriculum in Musical
Theatre for High School students. This curriculum was constructed with high school arts
educators in mind. It is designed to be flexible and can change depending on the
students, experience level of the teacher, available budget or time frame. This project is open
ended and can be used in a variety of ways. It is primarily a toolbox of resources and tips on
how to improve an already existing program or start a new program from the ground up.

The standards that were used throughout this project were a set of standards synthesized by
Washington State. They brought together the National Core Art Standards with the 1994
Washington State standards. The standards are used within a specific curriculum framework.
The framework used through the project is based on McTighe’s Backwards Design curricular
framework. Included in this project is sample lessons, calendars, timelines, and the
curriculum overview.
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Chapter 1-Introduction
“All the world’s a stage, and all the men and women merely players; They have their exits
and their entrances, and one man in his time plays many parts,”
This quote from William Shakespeare’s play, As You Like It, helps define why
musical theatre is important to teach in school and how each person has an important part to
play in a musical theatre production. Musical theatre brings together all the arts, with a dash
of technology and threads it together with the art of story. “Every creative participant in a
production, including the music director, is foremost a team member”1 Musical theatre is an
important part of building skills that develop the whole person, as well as involving many
different types of people with different skill sets. These skill sets vary: from technology,
dancing, theatre, music, visual arts and other skills that helps develop student’s creativity and
has a place in the school curriculum.
The purpose of this project was to develop a standards-driven curriculum for high
school students. The curriculum is flexible and can change depending on student needs,
budget, or time frame. This project can be used as a toolbox of resources and tips to improve
an already existing curriculum or start a new program from the ground up.
Musical theatre is a critical part of the arts world and can develop multiple skills in
and outside of the classroom. While often an after school activity, musical theatre has the
potential to be an integral part of a student’s high school career. The skills students develop
as a result of a curricular approach to musical theatre—i.e. ‘beyond the after-school club
model’-- benefits students beyond the classroom and well into their future. This project
includes specific attributes that link outcome skills within a curricular framework anchored in
National Core Arts Standards and 21 Century Skills. This curriculum is unique due to its
st

infusion of 2017 Washington State Core Art Standards constructed with a backward-design
curricular model that educators use during their instruction.
“The tools of the theatre are ancient and basic. A question of humans in a room
communicating with words, breath, sweat, glances, laughter, ears and sighs. Night after
night we perform live, and we try to explore what it means to be human.”2 Theatre is one of
the most authentic ways to represent and communicate the idea of what it means to be
human, and when music is involved, another layer of expressive emotions is added.
Throughout my collegiate career, I have worked with a variety of students and
community members in different theatrical and musical theatre productions. The community
of musical theatre is built throughout the entire production of a show. Working with
different people in peer and leadership positions, I have heard many different views on
musical theatre, and all of them have the same overarching sentiment; their time in a musical
theatre ensemble has resulted in skills not usually addressed in normal classes available in the
typical high school course catalog.
“I think the dramatic arts teach empathy in an active way which is a really important
lesson for young people. To sing and to dance with an ensemble also teaches life skills—
how to work with others, how to compromise, how to lead, how to follow, how to build
lasting friendships. These are all the things I’ve learned from being in and around
shows.”3(Personal interview with Erica Ewell, Bellingham Arts Academy for Youth)
The life skills Erica notes are specifically articulated in 21 Century Skills language
st

regarding the ability to collaborate with others, communicate effectively, engage creatively,
and think critically (see 21 Century Skills in Chapter 2). This musical theatre curriculum
st
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project includes key aspects of 21 Century Skills due to their connection to life skills beyond
st

the classroom.
“I blossomed in theatre into a confident, hardworking young woman and used my
theatre skills I learned to attend college with theatre scholarships. Now, my theatre
background is a huge plus to my employer because I have social and presentation skills that
the rest of my software developers lack.”4 (Interview with Victoria Horner, software
developer, Portland, OR)
Beyond 21st Century Skills, this curriculum project is designed to incorporate the
National Core Art Standards as released in 2014 and adapted by Washington State in 2017.
The key components of the National Core Arts Standards include students creating,
performing, responding and connecting (C.P.R.C.). These four (C.P.R.C.) are the ways in
which students demonstrate their understanding of artistic concepts and allow for a variety of
learning styles.
The combination of the National Core Arts Standards and 21 Century Skills assure
st

the needs of the whole student are addressed. Linking 21 Century Skills and the National
st

Core Arts Standards together into a musical theatre course offering gives all students equal
access to become involved.
Education philosophers John Dewey (1859-1952) and Gloria Jean Watkins (under
pen name bell hooks, 1952-present) argue the best way to educate youth is by educating the
whole student. “Education is a social process; education is growth; education is not
preparation for life but is life itself”5 (John Dewey). The whole student includes the logical
S.T.E.M. (Science, Technology, Engineering and Mathematics) parts of the students, the
emotional/expressive student, and the social interactive skills the students have with other
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students. Educating the whole student is realized in a comprehensive and inclusive musical
theatre class.
The importance of threading the different disciplines of theatre, music, visual arts,
and dance, help develop the whole student; musical theatre is “multidisciplinary personnel
working together on a production”; 6 in addition, the concepts of 21 Century Skills are easily
st

transferred into a curriculum for musical theatre. Beyond the skills mentioned in the National
Arts Standards, skills developed in future musical theatre classrooms are important abilities
students need to be competitive in the college search and workforce. These skills and
developing the arts standards in new and interesting ways can be an important aspect to
developing better access for the arts in schools. The concept of access is an important aspect
of the practices of teachers who put the student’s whole education first.

Key Terms:
The following words are a guide to understanding how the curriculum is developed and
implemented in classrooms. These words are important for any educator looking to
implement a curriculum in their classroom.
Backwards Design: The Backwards Design is a curriculum framework designed by Jay
McTighe and Grant Wiggins. Key to this framework are three critical steps. Step I. The
teacher first identifies desired results. Step 2: Determine acceptable evidence. Step 3: Plan
learning experiences & instruction.
Benchmark: “Pre-established definition of an achievement level, designed to help measure
student progress toward a goal or standard, expressed either in writing or as an example of
cored student work (aka, anchor set).” 7
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Curriculum Framework: A curriculum framework draws together lessons, outcomes, and
instructional approaches.
National Core Art Standards: The National Art Standards determine the standards in
which students in the Arts (in the United States) are graded by. Developed and implemented
in 2014 by a consortium of Arts Education professional groups.
Washington State Art Standards: The standards the Washington State Education
Department (OSPI) has determined to be acceptable for arts teachers to use to evaluate their
students. In March of 2017, Washington State synthesized the 1998 Washington state
standards with the 2014 National Core Standards to create new standards for Washington
State. They include the artistic processes of creating, performing, responding, and
connecting.
Create:
Conceiving and developing new artistic ideas and work.


Anchor Standard #1. Generate and conceptualize artistic ideas and work.



Anchor Standard #2. Organize and develop artistic ideas and work.



Anchor Standard #3. Refine and complete artistic work.

Perform:
Performing (dance, music, theatre): Realizing artistic ideas
and work through interpretation and presentation.
Presenting (visual arts): Interpreting and sharing artistic work.
Producing (media arts): Realizing and presenting artistic ideas and work.


Anchor Standard #4. Analyze, interpret, and select artistic work for presentation.
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Anchor Standard #5. Develop and refine artistic work for presentation.



Anchor Standard #6. Convey meaning through the presentation of artistic work.
Responding:
Understanding and evaluating how the arts convey meaning.



Anchor Standard #7. Perceive and analyze artistic work.



Anchor Standard #8. Interpret intent and meaning in artistic work.



Anchor Standard #9. Apply criteria to evaluate artistic work.

Connecting:
Relating artistic ideas and work with personal meaning and external context.


Anchor Standard #10. Synthesize and relate knowledge and personal experiences to
make art.



Anchor Standard #11. Relate artistic ideas and works with societal, cultural and
historical context to deepen understanding

21 Century Skills: Created by the Partnership of 21 Century Skills. Their goal was to
st

st

identify skills needed in the 21 century workplace. These were categorized as hard and soft
st

skills.


Hard skills: Hard skills are technological skills found in the 21st century. They
include typing, computer science and engineering.



Soft skills: Soft skills include the interpersonal skills of creativity, critical thinking,
communication and collaboration8
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Chapter 2-Why this curriculum?
The musical theatre curriculum constructed for this project includes cross-referenced
standards driven lessons, benchmark outcomes, and is constructed within a recognized
framework. It is presented as a toolkit for arts educators to use and draw from. A strong
curriculum is like a roadmap that helps individuals know how to reach their destination – it
helps guide educators to teach all students successfully. To create this curriculum, best
practices presented in books, gleaned from interviews with students, teachers, and personal
experiences were synthesized within a curricular framework. Jay McTighe’s and Grant
Wiggins’ Backwards Design Curriculum Framework model was selected to aid and guide the
project.
Why Backward Design?
This Backward Design Framework model was selected due of its close relationship
with how musical productions, theatre productions, dance performances and visual artists
function, not only in schools, but in the professional realm as well. Artists of all varieties
start with the final production in mind, whether it be the final performance or the final look
of the visual production.
McTighe and Wiggins include three steps when using the Backwards Design
Curriculum model. The three steps are as follows:
Step One: Identify desired results. “Although not a new idea, we have found that the
intentional uses of backward design results in more clearly defined goals.”9
Step Two: Determine acceptable evidence “Backwards Design encourages teachers to
‘think like an assessor’ before planning lesson activates.”10
Step Three: Planned learning experiences & instruction.11
7

The Backwards Design is the best model for this project due to these three specific steps.
The first step is identifying the final goal. In all music ensembles, a successful final
performance is the desired result. In this class curriculum, the final result -- like any
traditional ensemble in a high school setting -- is the final concert or
performance. Determining the final goal is essential when trying to develop assessments or
benchmarks for the class.
In the second step, a teacher determines what the acceptable evidence of
understanding is. With this curriculum, educators can begin to design benchmarks. These
benchmarks are goals for students to strive toward and are embedded within the Washington
State Core Arts Standards.
Once the benchmarks are selected and determined, the final step is the sequencing
and scaffolding of instruction (Step Three). The steps of scaffolding are what an educator
presents to help the students reach their goal or the defined benchmark.
Why sequencing and scaffolding?
Sequencing is the practice of modeling and building students’ understanding by
teaching them in steps. Scaffolding refers to a variety of instructional techniques used to
guide students progressively toward stronger understanding and ultimately greater
independence in the learning process. The important part of the backwards design model is
the sequencing and scaffolding of instruction. Robert Duke wrote, “There are many different
ways to break down a complicated or difficult skill into its component parts.”12
The breakdown of the different parts is an important aspect of this curriculum. It
helps solidify the different skills students need to master to successfully put on a musical

8

production. For example, the actors breakdown a large musical number into three parts: Part
One is the music, Part Two is the dancing, and Part Three is any acting that happens during
the scene. They learn each part independently and then combine the different parts to
progress toward to final goal.
Advocacy and Access
Advocacy is an important part of being an educator. According to the dictionary,
advocacy is “public support for or recommendation of a particular cause or policy.” A
component of an educator’s job is to promote clubs and activities that help students learn the
skills they need to be successful members of society. The skills can be developed in a
musical theatre club model and are critical within a musical theatre course offering. As
teachers, it is important to advocate for the activities we believe in. This curriculum is based
on an all access style course offering. This course provides all students an opportunity to
participate in events and activities students usually would not have the ability to participate
in.
Although musical theatre includes acting, dancing, visual arts, and technical
application -music is at its core. The National Association for Music Education is using
student stories and blogs to begin to understand how students relate to music and music
education.
“Music not only impacts academic achievement but also shapes the way our students
understand themselves and the world around them. Music teachers know that music
study and music making educate the whole student and provide: Decision Making;
Grit; Multiple ways of knowing; Creativity; Collaboration; Communication; Critical
Thinking; Emotional Awareness; Reflective learning; Process Orientation.”13
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These attributes parallel and overlap with those identified by The Partnership of 21 Century
st

Skills.
“21 Century Skills”
st

Vera Jacobson-Lundeberg describes two different forms of 21 Century Skills, “soft
st

skills” and “hard skills.” Both skill sets are needed but have different impacts in the
classroom. The soft skills include the ability to communicate, practice flexibility, become a
leader, and demonstrate work ethic while hard skills consist of high-tech skills of computer
programing, typing speed, and machine operation. Both soft and hard skill sets are essential
for people in the United States: “To stay globally competitive, the U.S. workforce must be
excellent in both.”14 Soft skills and hard skills are paramount in the field of musical theatre.
The skills scholars in the National Association for Music Education (previously
MENC) state as some of the most effective soft skills to have are creativity, critical thinking,
communication, and collaboration, often referred to as the four Cs. Though the hard skills
are important, “research shows that when employees have had PDE (personal development
education), companies gain a marketable edge in competition.”15 The PDE education
includes the soft skills of creativity, critical thinking, communication, and collaboration and
needs to be incorporated into the educational curriculum.
“Today’s business leaders seek out individuals who can provide novelty, nuance, and
customization. Schools seem to be teaching the exact opposite; education is
increasingly focused on routines, right answers, standardization even though the work
is no longer about things.”16

This curriculum includes the softs skills both employers and collegiate admissions are
looking for, in particular, the ability to create, communicate, collaborate and think critically.
10

21 Century Skills and Arts Connection
st

Next, I will relate the four main the 4 C soft skills to the Arts standards found in the
Washington State Core standards.
Creativity: Creativity, or to create, is one of the four main components used in the National
Arts Standards. Some educators fear “21 century schools are concentrating on right answers
st

and standardization instead of the creative skills they will need to survive in the economy.”17
The standards that most represent the 21 century skill of creativity is as follows:
st



In Dance: Anchor Standard 2 Organize and develop artistic ideas and work.

o Performance Standard (DA:Cr2.1.II)


Work individually and collaboratively to design and implement a
variety of choreographic devices and dance structures to develop
original dances. Analyze how the structure and final composition
informs the artistic intent.



b. Develop an artistic statement that reflects a personal aesthetic for
an original dance study or dance. Select and demonstrate movements
that support the artistic statement.



In Music: Anchor Standard 3 Refine and complete artistic work.

o Performance Standard (MU:Cr3.1.E.8)


Evaluate and refine draft compositions and improvisations based on
knowledge, skill, and collaboratively-developed criteria.



In theatre: Anchor Standard 2 Organize and develop artistic ideas and
work. Performance Standard (TH:Cr2.1.II)
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Refine a dramatic concept to demonstrate a critical understanding of
historical and cultural influences of original ideas applied to a
drama/theatre work.



Cooperate as a creative team to make interpretive choices for a
drama/theatre work.



In Visual Arts: Anchor Standard 2 Organize and develop artistic ideas and
work.

o Performance Standard (VA:Cr2.1.II)


Through experimentation, practice, and persistence, demonstrate
acquisition of skills and knowledge in a chosen art form.

Critical Thinking: While critical thinking is not one of the four arts processes, it is an
imperative skill for all musical theatre participants. Students studying musical theatre must
think critically in order to evaluate their own performance on the stage or in the pit
orchestra. Students involved in the backstage technical theatre and or the leadership roles
must use critical thinking to evaluate and solve problems that arise during the
performance. “Creativity and innovation are the keys to success for students entering the
workforce of the future so schools need to promote this by integrating the arts with other
subjects.”18


In Dance Anchor Standard 8 Interpret intent and meaning in artistic work.
o Performance Standard (DA:Re8.1.II)


Analyze and discuss how the elements of dance, execution of dance
movement principles, and context contribute to artistic expression. Use
genre-specific dance terminology.
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In Music Anchor Standard 10 Synthesize and relate knowledge and personal
experiences to make art.
o Performance Standard (MU:Cn10.1.E.8)


Demonstrate how interests, knowledge and skills relate to personal
choices and intent when creating, performing, and responding to
music.



In Theatre Anchor Standard 9 Apply criteria to evaluate artistic work.
o Performance Standard (TH:Re9.1.II)


Analyze and assess a drama/theatre work by connecting it to art forms,
history, culture, and other disciplines using supporting evidence and
criteria.



Construct meaning in a drama/theatre work, considering personal
aesthetics and knowledge of production elements while respecting
others’ interpretations.



Verify how a drama/theatre work communicates for a specific purpose
and audience.



In Visual Arts Anchor Standard 8 Interpret intent and meaning in artistic work.
o Performance Standard (VA:Re8.1.II)


Identify types of contextual information useful in the process of
constructing interpretations of an artwork or collection of works

Communication is the skill to discuss ideas about the theatre production in a positive and
constructive way. Examples might include discussing costume improvements or giving
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criticism to an actor on stage. “Your ability to communicate is an important tool in your
pursuit of your goal.” (Les Brown, motivational speaker)


In Dance: Anchor Standard 8 Interpret intent and meaning in artistic work.
o Performance Standard (DA:Re8.1.II)


Analyze and discuss how the elements of dance, execution of dance
movement principles, and context contribute to artistic expression. Use
genre-specific dance terminology.



In Music: Anchor Standard 9 Apply criteria to evaluate artistic work.
o Performance Standard (MU:Re9.1.E.8)


Explain the influence of experiences, analysis, and context on interest
in and evaluation of music.



In Theatre: Anchor Standard 8 Interpret intent and meaning in artistic work.
o Performance Standard (TH:Re8.1.II)


Develop detailed supporting evidence and criteria to reinforce artistic
choices, when participating in or observing a drama/theatre work.



Apply concepts from a drama/theatre work for personal realization
about cultural perspectives and understanding.



Debate and distinguish multiple aesthetics, preferences, and beliefs
through participation in and observation of drama/theatre work.



In Visual Arts: Anchor Standard 9 Apply criteria to evaluate artistic work.
o Performance Standard (VA:Re9.1.II)


Determine the relevance of criteria used by others to evaluate a work
of art or collection of works.

14

Collaboration is a critical part of the contemporary globalized society. The biggest part of
musical theatre is the collaboration of the four different art forms. The actors use theatre,
music and dance: the musicians, use music standards; and technical theatre uses visual arts.
The four different art disciplines intersect to help create musical theatre.


In Dance: Anchor Standard 10 Synthesize and relate knowledge and personal
experiences to make art.
o Performance Standard (DA:Cn10.1.II)


Analyze a dance that is related to content learned in other subjects and
research its context. Synthesize information learned and share new
ideas about its impact on one’s perspective.



Use established research methods and techniques to investigate a
topic. Collaborate with others to identify questions and solve
movement problems that pertain to the topic. Create and perform a
piece of choreography. Discuss, orally or in writing, the insights
relating to knowledge gained through the research process, the
synergy of collaboration, and the transfer of learning from this project
to other learning situations.



In Music: Anchor Standard 11 Relate artistic ideas and works with societal, cultural
and historical context to deepen understanding.
o Performance Standard (MU:Cn11.1.E.8)


Demonstrate understanding of relationships between music and the
other arts, other disciplines, varied contexts, and daily life.
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[Embedded within Cr1.1.E.8a; Cr3.2.E.8a; Pr6.1.E.8b; and
Re9.1.E.8a.]


In Theatre: Anchor Standard 11 Relate artistic ideas and works with societal,
cultural, and historical context to deepen understanding.
o Performance Standard (TH:Cn11.1.II)


Integrate conventions and knowledge from different art forms and
other disciplines to develop a cross-cultural drama/theatre work.



In Visual Arts: Anchor Standard 10 Synthesize and relate knowledge and personal
experiences to make art.
o Performance Standard (VA:Cn10.1.II)


Utilize inquiry methods of observation, research, and experimentation
to explore unfamiliar subjects through artmaking

Curriculum Overview:
Musical Theatre Curriculum presented in Chapter Three incorporates National Core
Standards in the areas of dance, music, theatre, and visual arts. It includes recommended
benchmarks based on best practices in the musical theatre community. The benchmarks set
goals throughout the rehearsal sequence that give students waymarks to help them reach the
final goal. There are also two parts to the curriculum. The first part is the three groups
solidifying their own specific roles and the second part weaves the three different roles and
prepares the students for their final assessment, the performance. At the heart of this
curriculum are the students and their ability to tell the story of the musical selected.
The students are the most important part of any curriculum design. This curriculum has three
different groups of people in mind; the actors, the musicians, and the technical theatre crew.
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Who are the students?


Actors: The actors are the singers, dancers and performers on stage. The artistic skills
they develop will be dancing, acting, and singing.



Musicians: The students in the pit orchestra are responsible for playing and
performing the underscore for the musical. The skills musicians will develop are
collaboration, endurance of playing, and interpreting the musical score provided.



Backstage Crew: This part of the musical theatre class creates props, the set,
costumes, makeup, lights, sounds, and everything in between. Skills these students
will develop are technological skills fusing visual arts with creativity, and
collaboration.
Due to the wide range of placements available, this is an all-access class.

A student

who has been playing an instrument or singing for 10 years can play the music, but someone
without competent skills in playing or singing can be involved and begin to learn the
technical skills needed backstage. Additionally, less advanced students can participate in the
chorus or small roles to begin developing skills actors and musicians need. The students
might have different roles, but they come together to present to the audience the story to be
told.
“Just as budgeting of money and people is important to the producer, so is the
budgeting of time. A musical requires not only more rehearsal time than a nonmusical, but also different types of rehearsals. Separate times must be allotted for
scene-staging rehearsals, chorus rehearsals, choreography rehearsals and orchestra
rehearsals.”19
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Standards Key:
Abbreviation Definition

MU

Music

TH

Theatre

DA

Dance

VA

Visual Arts

Pr

Performing

Cr

Create

Re

Respond

Cn

Connect

18

Chapter 3-Curriculum
For 1-page graphic see appendix C

Step 1: Big Goals
The final goal in the musical theatre curriculum is the final performance

Step 2: Determine Acceptable Evidence
Part 1: Independent units for each designated group of students with separate goals and
benchmarks.

Part 1: Rehearsal
Standards/Benchmarks for Actors:
1. Off book for all songs any actor is involved in.
Recommended completion date: Week 3
Anchor Standard 3 Refine and complete artistic work.
Performance Standard (MU:Cr3.1.E.8)
a. Evaluate and refine draft compositions and improvisations based on knowledge, skill, and
collaboratively-developed criteria.
Anchor Standard 3 Refine and complete artistic work.
Performance Standard (MU:Cr3.2.E.8)
a. Share personally-developed melodies and rhythmic passages—individually or as an
ensemble—that demonstrate understanding of characteristics of music or texts studied
in rehearsal.

2. Dances executed without the guidance of the instructor
Recommended completion date: Week 5
Anchor Standard 4 Select, analyze, and interpret artistic work for presentation.
Performance Standard (DA:Pr4.1.II)
a. Dance alone and with others with spatial intention. Expand partner and ensemble skills to
greater ranges and skill levels. Execute complex floor and air sequences with others, while
maintaining relationships through focus and intentionality.
19

b. Perform dance studies and compositions that use time and tempo in unpredictable ways.
Use internal rhythms and kinetics as phrasing tools. Dance “in the moment.”
c. Initiate movement phrases by applying energy and dynamics. Vary energy and dynamics
over the length of a phrase, and transition smoothly out of the phrase and into the next
phrase, paying close attention to its movement initiation and energy.

3. Blocking written down and memorized
Recommended completion date: Week 7
Anchor Standard 8 Interpret intent and meaning in artistic work.
Performance Standard (TH:Re8.1.II)
a. Develop detailed supporting evidence and criteria to reinforce artistic choices, when
participating in or observing a drama/theatre work.
b. Apply concepts from a drama/theatre work for personal realization about cultural
perspectives and understanding.
c. Debate and distinguish multiple aesthetics, preferences, and beliefs through participation in
and observation of drama/theatre work.

4. Off book for all spoken lines
Recommended completion date: Week 10
Anchor Standard 5 Develop and refine artistic techniques and work for presentation.
Performance Standard (TH:Pr5.1.II)
a. Refine a range of acting skills to build a believable and sustainable drama/theatre
performance.
b. Apply technical elements and research to create a design that communicates the concept of
a drama/theatre production.

6. The show can go from beginning to end without stopping
Recommended completion date: Week 12
Anchor Standard 6 Convey meaning through the presentation of artistic work.
Performance Standard (TH:Pr6.1.II)
a. Present a drama/theatre work using creative processes that shape the production for a
specific audience.
Anchor Standard 7 Perceive and analyze artistic work.
Performance Standard (TH:Re7.1.II)
a. Demonstrate an understanding of multiple interpretations of artistic criteria and how each
might be used to influence future artistic choices of a drama/theatre work.

20

Standards/Benchmarks For The Backstage Crew
1. Crew completes lists of what they need to accomplish
Recommended completion date: Week 3
Anchor Standard 4 Select, analyze, and interpret artistic work for presentation.
Performance Standard (TH:Pr4.1.II)
a. Discover how unique choices shape believable and sustainable drama/theatre work.
b. Identify essential text information, research from various sources, and the director’s
concept that influence character choices in a drama/theatre work.
Anchor Standard 1 Generate and conceptualize artistic ideas and work.
Performance Standard (VA:Cr1.1.II)
a. Individually or collaboratively formulate new creative problems based on student’s
existing artwork.

2. Each student is assigned a role within the backstage
Recommended completion date: Week 5
Anchor Standard 2 Organize and develop artistic ideas and work.
Performance Standard (VA:Cr2.2.II)
a. Demonstrate awareness of ethical implications of making and distributing creative work.
Anchor Standard 1 Generate and conceptualize artistic ideas and work.
Performance Standard (TH:Cr1.1.II)
a. Investigate historical and cultural conventions and their impact on the visual composition
of a drama/theatre work.
b. Understand and apply technology to design solutions for a drama/theatre work.
c. Use personal experiences and knowledge to develop a character that is believable and
authentic in a drama/theatre work.

3. Props and costumes are set up and organized
Recommended completion date: Week 10
Theatre Anchor Standard 11 Relate artistic ideas and works with societal, cultural, and
historical context to deepen understanding.
Performance Standard (TH:Cn11.1.II)
a. Integrate conventions and knowledge from different art forms and other disciplines to
develop a cross-cultural drama/theatre work.
Visual Art Anchor Standard 1 Generate and conceptualize artistic ideas and work.
Performance Standard (VA:Cr1.2.II) a. Choose from a range of materials and methods of
traditional and contemporary artistic practices to plan works of art and design
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4. Set is designed and built
Recommended completion date: Week 11
Visual Arts Anchor Standard 1 Generate and conceptualize artistic ideas and work.
Performance Standard (VA:Cr1.2.II)
a. Choose from a range of materials and methods of traditional and contemporary artistic
practices to plan works of art and design
Theatre Anchor Standard 8 Interpret intent and meaning in artistic work.
Performance Standard (TH:Re8.1.II)
a. Develop detailed supporting evidence and criteria to reinforce artistic choices, when
participating in or observing a drama/theatre work.
b. Apply concepts from a drama/theatre work for personal realization about cultural
perspectives and understanding.
c. Debate and distinguish multiple aesthetics, preferences, and beliefs through participation in
and observation of drama/theatre work.

5. Prop/Costumes are inspected and organized backstage
Recommended completion date: Week 12
Visual Arts Anchor Standard 6 Convey meaning through the presentation of artistic work.
Performance Standard (VA:Pr6.1.II)
a. Make, explain, and justify connections between artists or artwork and social, cultural, and
political history.
Theatre Anchor Standard 6 Convey meaning through the presentation of artistic work.
Performance Standard (TH:Pr6.1.II)
a. Present a drama/theatre work using creative processes that shape the production for a
specific audience.

6. Lighting/sound is programed and ready for performance
Recommended completion date: Week 13
Visual Arts Anchor Standard 6 Convey meaning through the presentation of artistic work.
Performance Standard (VA:Pr6.1.II)
a. Make, explain, and justify connections between artists or artwork and social, cultural, and
political history.
Theatre Anchor Standard 1 Generate and conceptualize artistic ideas and work.
Performance Standard (TH:Cr1.1.II)
a. Investigate historical and cultural conventions and their impact on the visual composition
of a drama/theatre work.
b. Understand and apply technology to design solutions for a drama/theatre work.
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c. Use personal experiences and knowledge to develop a character that is believable and
authentic in a drama/theatre work.
7. Organizes and operates box office/concessions (during performance)
From: WA state standards 2015





Standards: GLE: 1.2.13 Understands and applies management roles and
responsibilities. Foundations of Theatre: Acting, Audience, Playwriting,
Technical/Design, Directing, and Management
Explains how the positions of house manager, stage manager, business manager,
artistic director, and managing director function together in a theatrical setting.
Uses skills to manage the house, business/box office, publicity, and/or run of a show
for production.
Performs duties of the stage manager in the senior play

Standards/Benchmarks for the Pit Orchestra, if applicable
1. Sight read the music, edits written in the score
Recommended completion date: Week 3
Anchor Standard 4 Select, analyze and interpret artistic work for presentation.
Performance Standard (MU:Pr4.1.E.8)
a. Select a varied repertoire to study based on music reading skills (where appropriate), an
understanding of formal design in the music, context, and the technical skill of the individual
and ensemble.

2. Rehearsed (Large Musical Numbers)
Recommended completion date: Week 6
Music Anchor Standard 5 Develop and refine artistic techniques and work for presentation.
Performance Standard (MU:Pr5.1.E.8)
a. Develop strategies to address technical challenges in a varied repertoire of music and
evaluate their success using feedback from ensemble peers and other sources to refine
performances.

3. Rehearsed (Incidental Musical Numbers)
Recommended completion date: Week 8
Music Anchor Standard 8 Interpret intent and meaning in artistic work.
Performance Standard (MU:Re8.1.E.8)
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a. Identify and support interpretations of the expressive intent and meaning of musical works,
citing as evidence the treatment of the elements of music, contexts, and (when appropriate)
the setting of the text.

4. Musicians and singing actors rehearsed transitions
Recommended completion date: Week 10
Anchor Standard 10 Synthesize and relate knowledge and personal experiences to make art.
Performance Standard (MU:Cn10.1.E.8)
a. Demonstrate how interests, knowledge and skills relate to personal choices and intent
when creating, performing, and responding to music.
[Embedded within Cr3.2.E.8a; Pr4.2.E.8a; Pr4.3.E.8a; and Re7.1.E.8a.]

Performance Unit:
Part 2: All students collaborate for the final performance.
Students are performing to the best of their ability, building on all
previous units. All students demonstrate communication and
collaboration throughout the performance.
Recommended completion date: Week 14/15
Anchor Standard 6 Convey meaning through the presentation of artistic work.
Performance Standard (MU:Pr6.1.E.8)
a. Demonstrate attention to technical accuracy and expressive qualities in prepared and
improvised performances of a varied repertoire of music representing diverse cultures and
styles.
b. Demonstrate an understanding of the context of the music through prepared and
improvised performances.
Anchor Standard 6 Convey meaning through the presentation of artistic work.
Performance Standard (TH:Pr6.1.II)
a. Present a drama/theatre work using creative processes that shape the production for a
specific audience.
Anchor Standard 5 Develop and refine artistic techniques and work for presentation.
Performance Standard (DA:Pr5.1.II)
a. Dance with sensibility toward other dancers while executing complex spatial, rhythmic,
and dynamic sequences to meet performance goals.
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b. Apply anatomical principles and healthful practices to a range of technical dance skills for
achieving fluency of movement. Follow a personal nutrition plan that supports health for
everyday life.
c. Plan and execute collaborative and independent practice and rehearsal processes with
attention to technique and artistry informed by personal performance goals. Reflect on
personal achievements.
Anchor Standard 6 Convey meaning through the presentation of artistic work.
Performance Standard (VA:Pr6.1.II)
a. Make, explain, and justify connections between artists or artwork and social, cultural, and
political history.
Anchor Standard 7 Perceive and analyze artistic work.
Performance Standard (VA:Re7.1.II)
a. Recognize and describe personal aesthetic and empathetic responses to the natural world
and constructed environments.
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Step 3: Calendar and Outline


Set up the three specific calendars for each group.

a. Actors/cast
b. Backstage Crew/Stage Hands
c. The Pit Orchestra

Preplanning:
1. Budgeting
2. Calendar
a. See appendix G
3. Lesson planning
a. See appendix D
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Unit Summary:
Part 1 Rehearsal
Actors:
1.

Dance Rehearsal

2.

Vocal Rehearsal

3.

Blocking

4.

Run-throughs

5.

Technical

Technical Theatre/Backstage crew:
1.

Prepare lists of props, costumes, set and cues

2.

Roles divided among the students in the backstage crew

3.

Gather the props, costumes and set pieces

4.

Create set/build pieces

5.

Organize prop tables/crew movement

6.

Set the lighting cues

Pit Orchestra:
1.

Sight read all the music

2.

Rehearse the large pieces

3.

Rehearse all the incidental pieces

4.

Practice transitions with the singers/actors
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Unit Summary:
Part 2 Performance
Performance: (Units 6, 7, and 5)
1.

Sitzprobe

2.

Cue to Cue

3.

Dress Rehearsals
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Final Thoughts


Educators will be able to use this to help develop their own standards driven
curriculum for their students.



Having a standard-driven curriculum helps convince administration of the benefits of
a musical theatre curriculum.



This has helped me as a future educator to learn how to best develop curricula that is
academically driven and student oriented.



It is my hope this standards-based curriculum for musical theatre can be accessed and
used as a toolkit for educators of musical theatre to have a successful, academically
driven, and student based musical production at the high school level.

“The scary thing about theatre—it doesn’t live on. But that’s actually the most beautiful
thing about it, too. That is why it’s more beautiful than film and certainly more beautiful
than television, because it’s like life. Real life. Any picture you take or any video that
you make of yourself is not really you, it’s only an image that represents the experience
you had. In theatre, the process of it is the experience. Everyone goes through the
process, and everyone has the experience together. It doesn’t last—only in people’s
memories and in their hearts. That’s the beauty and sadness if it. But that’s life—the
beauty and the sadness. And that is why theatre is life.” (Sherie Rene Scott, actress)20
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List of the Appendices
Appendix A: Is the Survey distributed to students and teachers in community theatres, high
school theatre productions, and anyone who I felt had a grasp on positive teaching
experiences in music and theatre.
Appendix B: The complete 2017 Washington State Art standards. They include the anchor
and some performance aspects of the standards. This is a guide of all the standards that could
be used in any educators’ curriculum in musical theatre.
Appendix C: A curriculum layout. It includes the three groups of students, with the
benchmarks, and a summary of the unit.
Appendix D: A unit template to help teachers design units within the backwards design
style.
Appendix E: A sample class syllabus for musical theatre.
Appendix F: A sample contract, called a Statement of Commitment, designed for parents
and students to understand the commitment they are making. The example shows different
ideas that a teacher could use in the contract. Some more solidified programs might not need
a contract, but a new program needs this contract to help students and parents be accountable.
Appendix G: This is a sample calendar of a how a musical is production is produced. This
calendar is based on what are known as best practices in the musical theatre community.
Appendix H: The smaller curriculum included in the appendices is a musical theatre
curriculum designed for use during the school hours. It is more of an exploration class
learning the fundamentals of musical theatre. This was created in partial fulfillment for MUS
461, and is titled “Showcase.”
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Appendix I: “How to pick a musical”: The most important aspect of producing a musical is
which one is selected. These are some questions to ask when selecting a musical, and it
includes some of the most popular websites where one can purchase the production rights of
musicals.
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Appendix A
Thesis Survey
Musicals/Arts in Schools
1) How did your school fund show you have taught, acted in or helped with? Was the show
extracurricular or was it a part of the arts curriculum?
2) What was the most successful fundraisers have you participated in to help support your arts
curriculum? (either as a teacher or a student)
3) How has technology influenced the way you teach or learn in an arts classroom?
4) How do you as a teacher or student involve a diverse body of students in an arts classroom?
How do you promote your program if your program is extracurricular?
5) Should musical theatre be a classroom program or an extracurricular program and why?
6) How and why is musical theatre beneficial to the high school education curriculum to you?
7) How has musical theatre affected you professionally and personally?

Musical Rehearsals
8) What defines a good rehearsal?
9) Describe a good warm up?
10) What defines a “successful” show?
11) What qualities does a good leader, teacher or director possess?
12) What was your best show experience? What made it good?
13) What was your worst show experience? What made it unsuccessful?
14) Describe your ideal rehearsal schedule. Is it scheduled thoroughly from day one or is it more
flexible? What makes this rehearsal schedule ideal to you?
15) When the performance does not come together, how would a director ideally approach this
situation? Why?
16) How has musical theatre affected you professionally and personally?
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Appendix B: 2017 Washington State Art Standards
Dance Standards:
Anchor Standard 1 Generate and conceptualize artistic ideas and work.


Performance Standard (DA:Cr1.1.II) a. Synthesize content generated from stimulus materials
to choreograph dance studies or dances using original or codified movement. b. Apply
personal movement preferences and strengths with the movement vocabulary of several
dance styles or genres to choreograph an original dance study or dance that communicates an
artistic intent. Compare personal choices to those made by well-known choreographers.

Anchor Standard 2 Organize and develop artistic ideas and work.


Performance Standard (DA:Cr2.1.II) a. Work individually and collaboratively to design and
implement a variety of choreographic devices and dance structures to develop original
dances. Analyze how the structure and final composition informs the artistic intent. b.
Develop an artistic statement that reflects a personal aesthetic for an original dance study or
dance. Select and demonstrate movements that support the artistic statement.

Anchor Standard 3 Refine and complete artistic work.


Performance Standard (DA:Cr3.1.II) a. Clarify the artistic intent of a dance by refining
choreographic devices and dance structures, collaboratively or independently using
established artistic criteria, self-reflection, and the feedback of others. Analyze and evaluate
impact of choices made in the revision process. b. Develop a strategy to record a dance using
recognized systems of dance documentation (for example, writing, a form of notation
symbols, or using media technologies).

Anchor Standard 4 Select, analyze, and interpret artistic work for presentation.


Performance Standard (DA:Pr4.1.II) a. Dance alone and with others with spatial intention.
Expand partner and ensemble skills to greater ranges and skill levels. Execute complex floor
and air sequences with others, while maintaining relationships through focus and
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intentionality. b. Perform dance studies and compositions that use time and tempo in
unpredictable ways. Use internal rhythms and kinetics as phrasing tools. Dance “in the
moment.” c. Initiate movement phrases by applying energy and dynamics. Vary energy and
dynamics over the length of a phrase, and transition smoothly out of the phrase and into the
next phrase, paying close attention to its movement initiation and energy.
Anchor Standard 5 Develop and refine artistic techniques and work for presentation.


Performance Standard (DA:Pr5.1.II) a. Dance with sensibility toward other dancers while
executing complex spatial, rhythmic, and dynamic sequences to meet performance goals. b.
Apply anatomical principles and healthful practices to a range of technical dance skills for
achieving fluency of movement. Follow a personal nutrition plan that supports health for
everyday life. c. Plan and execute collaborative and independent practice and rehearsal
processes with attention to technique and artistry informed by personal performance goals.
Reflect on personal achievements.

Anchor Standard 6 Convey meaning through the presentation of artistic work.


Performance Standard (DA:Pr6.1.II) a. Demonstrate leadership qualities (for example
commitment, dependability, responsibility, and cooperation) when preparing for
performances. Model performance etiquette and performance practices during class,
rehearsal, and performance.



Implement performance strategies to enhance projection. Post performance, accept notes
from the choreographer and apply corrections to future performances. Document the
rehearsal and performance process and evaluate methods and strategies, using dance
terminology and production terminology. b. Work collaboratively to produce a dance concert
on a stage or in an alternative performance venue and plan the production elements that
would be necessary to fulfill the artistic intent of the dance works.

Anchor Standard 7 Perceive and analyze artistic work.

34



Enduring Understanding: Dance is perceived and analyzed to comprehend its meaning.
Dance—High School Accomplished 88 Performance Standard (DA:Re7.1.II) a. Analyze
dance works and provide examples of recurring patterns of movement and their relationships
that create structure and meaning in dance. b. Analyze and compare the movement patterns
and their relationships in a variety of genres, styles, or cultural movement practices and
explain how their differences impact communication and intent within a cultural context. Use
genre specific dance terminology.

Anchor Standard 8 Interpret intent and meaning in artistic work.


Performance Standard (DA:Re8.1.II) a. Analyze and discuss how the elements of dance,
execution of dance movement principles, and context contribute to artistic expression. Use
genre-specific dance terminology.

Anchor Standard 9 Apply criteria to evaluate artistic work.


Performance Standard (DA:Re9.1.II) a. Compare and contrast two or more dances, using
evaluative criteria to critique artistic expression. Consider societal values and a range of
perspectives. Use genre-specific dance terminology.

Anchor Standard 10 Synthesize and relate knowledge and personal experiences to make art.


Performance Standard (DA:Cn10.1.II) a. Analyze a dance that is related to content learned in
other subjects and research its context. Synthesize information learned and share new ideas
about its impact on one’s perspective. b. Use established research methods and techniques to
investigate a topic. Collaborate with others to identify questions and solve movement
problems that pertain to the topic. Create and perform a piece of choreography. Discuss,
orally or in writing, the insights relating to knowledge gained through the research process,
the synergy of collaboration, and the transfer of learning from this project to other learning
situations.
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Anchor Standard 11 Relate artistic ideas and works with societal, cultural, and historical context to
deepen understanding.


Performance Standard (DA:Cn11.1.II) a. Analyze dances from several genres or styles,
historical time periods, and/or world dance forms. Discuss how dance movement
characteristics, techniques, and artistic criteria relate to the ideas and perspectives of the
peoples from which the dances originate.

Music Standards:
Traditional & Emerging Ensembles—Intermediate
Anchor Standard 1 Generate and conceptualize artistic ideas and work.
Performance Standard (MU:Cr1.1.E.8)
a. Compose and improvise ideas for melodies and rhythmic passages based on
characteristic(s) of music or text(s) studied in rehearsal.
Anchor Standard 2 Organize and develop artistic ideas and work.
Performance Standard (MU:Cr2.1.E.8)
a. Select and develop draft melodies and rhythmic passages that demonstrate understanding
of characteristic(s) of music or text(s) studied in rehearsal.
b. Preserve draft compositions and improvisations through standard notation and audio
recording.
Anchor Standard 3 Refine and complete artistic work.
Performance Standard (MU:Cr3.1.E.8)
a. Evaluate and refine draft compositions and improvisations based on knowledge, skill, and
collaboratively-developed criteria.
Anchor Standard 3 Refine and complete artistic work.
Performance Standard (MU:Cr3.2.E.8)
a. Share personally-developed melodies and rhythmic passages—individually or as an
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ensemble—that demonstrate understanding of characteristics of music or texts studied in
rehearsal.
Anchor Standard 4 Select, analyze and interpret artistic work for presentation.
Performance Standard (MU:Pr4.1.E.8)
a. Select a varied repertoire to study based on music reading skills (where appropriate), an
understanding of formal design in the music, context, and the technical skill of the individual
and ensemble.
Anchor Standard 4 Select, analyze and interpret artistic work for presentation.
Performance Standard (MU:Pr4.2.E.8)
a. Demonstrate, using music reading skills where appropriate, how the setting and
formal characteristics of musical works contribute to understanding the context of the music
in prepared or improvised performances.
Anchor Standard 4 Select, analyze and interpret artistic work for presentation.
Performance Standard (MU:Pr4.3.E.8)
a. Demonstrate understanding and application of expressive qualities in a varied repertoire of
music through prepared and improvised performances.
Anchor Standard 5 Develop and refine artistic techniques and work for presentation.
Performance Standard (MU:Pr5.1.E.8)
a. Develop strategies to address technical challenges in a varied repertoire of music and
evaluate their success using feedback from ensemble peers and other sources to refine
performances.
Anchor Standard 6 Convey meaning through the presentation of artistic work.
Performance Standard (MU:Pr6.1.E.8)
a. Demonstrate attention to technical accuracy and expressive qualities in prepared and
improvised performances of a varied repertoire of music representing diverse cultures and
styles.
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b. Demonstrate an understanding of the context of the music through prepared and
improvised performances.
Anchor Standard 7 Perceive and analyze artistic work.
Performance Standard (MU:Re7.1.E.8)
a. Explain reasons for selecting music, citing characteristics found in the music and
connections to interest, purpose, and context.
Anchor Standard 7 Perceive and analyze artistic work.
Performance Standard (MU:Re7.2.E.8)
a. Describe how understanding context and the way the elements of music are manipulated
inform the response to music.
Anchor Standard 8 Interpret intent and meaning in artistic work.
Performance Standard (MU:Re8.1.E.8)
a. Identify and support interpretations of the expressive intent and meaning of musical works,
citing as evidence the treatment of the elements of music, contexts, and (when appropriate)
the setting of the text.
Anchor Standard 9 Apply criteria to evaluate artistic work.
Performance Standard (MU:Re9.1.E.8)
a. Explain the influence of experiences, analysis, and context on interest in and evaluation of
music.
Anchor Standard 10 Synthesize and relate knowledge and personal experiences to make art.
Performance Standard (MU:Cn10.1.E.8)
a. Demonstrate how interests, knowledge and skills relate to personal choices and intent when
creating, performing, and responding to music.
[Embedded within Cr3.2.E.8a; Pr4.2.E.8a; Pr4.3.E.8a; and Re7.1.E.8a.]
Anchor Standard 11 Relate artistic ideas and works with societal, cultural and historical context to
deepen understanding.
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Performance Standard (MU:Cn11.1.E.8)
a. Demonstrate understanding of relationships between music and the other arts, other
disciplines, varied contexts, and daily life.
[Embedded within Cr1.1.E.8a; Cr3.2.E.8a; Pr6.1.E.8b; and Re9.1.E.8a.]

Theatre Standards
Anchor Standard 1 Generate and conceptualize artistic ideas and work.
Performance Standard (TH:Cr1.1.II)
a. Investigate historical and cultural conventions and their impact on the visual composition
of a drama/theatre work.
b. Understand and apply technology to design solutions for a drama/theatre work.
c. Use personal experiences and knowledge to develop a character that is believable and
authentic in a drama/theatre work.
Anchor Standard 2 Organize and develop artistic ideas and work.
Performance Standard (TH:Cr2.1.II) a. Refine a dramatic concept to demonstrate a critical
understanding of historical and cultural influences of original ideas applied to a drama/theatre
work. b. Cooperate as a creative team to make interpretive choices for a drama/theatre work.
Anchor Standard 3 Refine and complete artistic work.
Performance Standard (TH:Cr3.1.II) a. Use the rehearsal process to analyze the dramatic
concept and technical design elements of a devised or scripted drama/theatre work.
b. Use research and script analysis to revise physical, vocal, and physiological choices
impacting the believability and relevance of a drama/ theatre work.
c. Re-imagine and revise technical design choices during the course of a rehearsal process to
enhance the story and emotional impact of a devised or scripted drama/theatre work.
Anchor Standard 4 Select, analyze, and interpret artistic work for presentation.
Performance Standard (TH:Pr4.1.II)
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a. Discover how unique choices shape believable and sustainable drama/ theatre work.
b. Identify essential text information, research from various sources, and the director’s
concept that influence character choices in a drama/theatre work.
Anchor Standard 5 Develop and refine artistic techniques and work for presentation.
Performance Standard (TH:Pr5.1.II)
a. Refine a range of acting skills to build a believable and sustainable drama/theatre
performance. b. Apply technical elements and research to create a design that communicates
the concept of a drama/theatre production.
Anchor Standard 6 Convey meaning through the presentation of artistic work.
Performance Standard (TH:Pr6.1.II)
a. Present a drama/theatre work using creative processes that shape the production for a
specific audience.
Anchor Standard 7 Perceive and analyze artistic work.
Performance Standard (TH:Re7.1.II)
a. Demonstrate an understanding of multiple interpretations of artistic criteria and how each
might be used to influence future artistic choices of a drama/theatre work.
Anchor Standard 8 Interpret intent and meaning in artistic work.
Performance Standard (TH:Re8.1.II)
a. Develop detailed supporting evidence and criteria to reinforce artistic choices, when
participating in or observing a drama/theatre work.
b. Apply concepts from a drama/theatre work for personal realization about cultural
perspectives and understanding.
c. Debate and distinguish multiple aesthetics, preferences, and beliefs through participation in
and observation of drama/theatre work.
Anchor Standard 9 Apply criteria to evaluate artistic work.
Performance Standard (TH:Re9.1.II)
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a. Analyze and assess a drama/theatre work by connecting it to art forms, history, culture, and
other disciplines using supporting evidence and criteria.
b. Construct meaning in a drama/theatre work, considering personal aesthetics and knowledge
of production elements while respecting others’ interpretations.
c. Verify how a drama/theatre work communicates for a specific purpose and audience.
Anchor Standard 10 Synthesize and relate knowledge and personal experiences to make art.
Performance Standard (TH:Cn10.1.II)
a. Choose and interpret a drama/theatre work to reflect or question personal beliefs.
Anchor Standard 11 Relate artistic ideas and works with societal, cultural, and historical context to
deepen understanding.
Performance Standard (TH:Cn11.1.II)
a. Integrate conventions and knowledge from different art forms and other disciplines to
develop a cross-cultural drama/theatre work.

Visual Art Standards
Anchor Standard 1 Generate and conceptualize artistic ideas and work.
Performance Standard (VA:Cr1.1.II)
a. Individually or collaboratively formulate new creative problems based on student’s
existing artwork.
Anchor Standard 1 Generate and conceptualize artistic ideas and work.
Performance Standard (VA:Cr1.2.II)
a. Choose from a range of materials and methods of traditional and contemporary artistic
practices to plan works of art and design
Anchor Standard 2 Organize and develop artistic ideas and work.
Performance Standard (VA:Cr2.1.II)
a. Through experimentation, practice, and persistence, demonstrate acquisition of skills and
knowledge in a chosen art form.
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Anchor Standard 2 Organize and develop artistic ideas and work.
Performance Standard (VA:Cr2.2.II)
a. Demonstrate awareness of ethical implications of making and distributing creative work.
Anchor Standard 2 Organize and develop artistic ideas and work.
Performance Standard (VA:Cr2.3.II)
a. Redesign an object, system, place, or design in response to contemporary issues.
Anchor Standard 3 Refine and complete artistic work.
Performance Standard (VA:Cr3.1.II)
a. Engage in constructive critique with peers, then reflect on, reengage, revise, and refine
works of art and design in response to personal artistic vision.
Anchor Standard 4 Select, analyze and interpret artistic work for presentation.
Performance Standard (VA:Pr4.1.II)
a. Analyze, select, and critique personal artwork for a collection or portfolio presentation.
Anchor Standard 5 Develop and refine artistic techniques and work for presentation.
Performance Standard (VA:Pr5.1.II)
a. Evaluate, select, and apply methods or processes appropriate to display artwork in a
specific place.
Anchor Standard 6 Convey meaning through the presentation of artistic work.
Performance Standard (VA:Pr6.1.II)
a. Make, explain, and justify connections between artists or artwork and social, cultural, and
political history.
Anchor Standard 7 Perceive and analyze artistic work.
Performance Standard (VA:Re7.1.II)
a. Recognize and describe personal aesthetic and empathetic responses to the natural world
and constructed environments.
Anchor Standard 7 Perceive and analyze artistic work.
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Performance Standard (VA:Re7.2.II)
a. Evaluate the effectiveness of an image or images to influence ideas, feelings, and behaviors
of specific audiences.
Anchor Standard 8 Interpret intent and meaning in artistic work.
Performance Standard (VA:Re8.1.II)
a. Identify types of contextual information useful in the process of constructing
interpretations of an artwork or collection of works
Anchor Standard 9 Apply criteria to evaluate artistic work.
Performance Standard (VA:Re9.1.II)
a. Determine the relevance of criteria used by others to evaluate a work of art or collection of
works.
Anchor Standard 10 Synthesize and relate knowledge and personal experiences to make art.
Performance Standard (VA:Cn10.1.II)
a. Utilize inquiry methods of observation, research, and experimentation to explore
unfamiliar subjects through artmaking.
Anchor Standard 11 Relate artistic ideas and works with societal, cultural, and historical context to
deepen understanding.
Performance Standard (VA:Cn11.1.II)
a. Compare uses of art in a variety of societal, cultural, and historical contexts and make
connections to uses of art in contemporary and local contexts.
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Appendix C

Unit Layout
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Appendix D

Backwards Design Unit Plan Template - Unit# ______

Unit Title:
Subject:
Grade:
Summary of
unit:

Teacher:
Duration:

Stage 1 – Desired Results
Objectives/Standards:
Music:
Theatre:
Dance:
Visual Arts:
Factual Knowledge
Students already know:

Performance Tasks:

Essential Questions:

Procedural Knowledge
Students will be able to:

Conceptual Knowledge
Students will understand:

Stage 2 – Assessment Evidence
Unit Pre-Assessment:

Other Evidence/Assessments:

Stage 3 – Learning Plan
Learning Activities:

Lesson Description
Lesson 1:
Lesson 2:
Lesson 3:
Lesson 4:
Lesson 5:
Lesson 6:
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Appendix E

Example Syllabus

Musical Theatre Syllabus
Spring of 2017

Instructor Information

Instructor
Name-Musical Director
Name-Chorographer
Name-Director

Email
email@address.com

Office Location & Hours
Rm 401

General Information
Description
This after school program or class is to rehearse, create, design and perform the production of
_______________ musical. We will be performing at the end of March and beginning of
April.

Expectations and Goals

Students will be expected to be at ALL of their required meetings. Try your best and have
fun.
Course Materials
 Musical Score
 Musical Libretto
 Costume pieces as directed by the backstage crew
 Work-out clothes, tennis shoes, and water bottle
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Optional Materials



MP3s of the music from the musical.
Videos of the dances the Chorographer creates

Course Schedule
Below is an overview of the Schedule. Attached is a Calendar with specific dates. Roles/Dates/Deadlines may
change

Week

Actors

1

Opening Week Meetings

2
3
4
5
6/7
8
9
10/11
11
12

Vocal Rehearsal
Vocal Rehearsal
Dance Rehearsal
Dance Rehearsal
Blocking
Rehearsal
Spring Break
Off Book Rehearsal
Full Run Throughs
Sitzprobe/Cue to cue

13
14/15

Tech Week
Performance Week

Musicians
Opening Week
Meetings
Sight Reading
No Rehearsal
Headshots
No Rehearsal
Rehearsal
Rehearsal
Spring Break
Rehearsal
No Rehearsal
Sitzprobe/Cue to
cue
Tech Week
Performance Week

Performance Dates
Date
March 31st 2017
April 1st 2017
April 2nd 2017
April 6th 2017
April 7th 2017
April 8th 2017

Performance at 7:30 pm
Performance at 7:30 pm
Performance at 2:30 pm
Performance at 7:30 pm
Performance at 7:30 pm
Performance at 7:30 pm
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Backstage
Opening Week Meetings
Prop List
Costumes
Programs
Organizing Roles
Working on set/props
Working on set/props
Spring Break
Have All Props Finished
Have Set Complete
Sitzprobe/Cue to cue
Tech Week
Performance Week

Appendix F_
Statement of Commitment:

Contract to Parents and Students

Written in the style of a contract, any new or unexperienced musical theatre
teacher/director. These are some ideas of what to include in the statement to
help guide a new teacher to help parents and students understand the
commitment they are making to the program.

Recommendations for what to include:
 Rehearsal times
 What clothes to wear for dancing (athletic equipment, tennis shoes etc.)
 If you do not have the funds for stage make up, include what they will
need for stage makeup
 If there are any weekend commitment
 Include any non-school day commitments (spring break, holidays etc.)
 Academic requirements (must be passing all classes)
 School attendance requirements
 Rehearsal attendance requirements
 Signatures for parents/guardians and students to sign
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Appendix G

Example Calendar

Spring Production A at _____ H.S
◄December
Sun
1 New Year's 2
Day

February ►
Sat

3

January 2017
Wed
Thu
4
5
Script
Script
Reading
Reading
2:30pm-4pm 2:30pm-4pm

10
Vocal
Rehearsal
2:30pm-5pm

11
Vocal
Rehearsal
2:30pm-5pm

12
Vocal
Rehearsal
2:30pm-5pm

13
Prop List
Finished
Pit Music
Rehearsal
2:30-4

14

20
Prop List
Finished
Pit Music
Rehearsal
2:30-4

21

Mon

Tue

Fri
6
7
Backstage
Crew Meeting
Pass out
Music to the
Pit Orchestra

8

9
Vocal
Rehearsal
2:30pm-5pm

15

16 Martin
Luther King

17
Vocal
Rehearsal
No Rehearsal 2:30pm-5pm

18
Vocal
Rehearsal
2:30pm-5pm

19
Vocal
Rehearsal
2:30pm-5pm

22

23
Vocal
Rehearsal
2:30pm-5pm

24
Vocal
Rehearsal
2:30pm-5pm

25
Vocal
Rehearsal
2:30pm-5pm

26
27
28
Vocal
Costume List
Rehearsal
Finished
2:30pm-5pm

29

30
Dance
Rehearsal
2:30pm-5pm

31
Notes:
Dance
Rehearsal
ACTORS in Black
2:30pm-5pm BACKSTAGE CREW in Red
ORCHESTRA in Blue
EVERYONE in Green
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Appendix G
◄January
Sun

Mon

Tue

Example Calendar
February 2017
Wed
Thu
2 Groundhog
1
Dance
Day
Rehearsal
Dance
2:30pm-5pm Rehearsal
2:30pm-5pm

March ►
Sat

Fri
3
Measuring
actors,
Headshots,
biographies
and other
things.

4

5 Super Bowl 6
Dance
Rehearsal
2:30pm-5pm
Backstage
roles
Selected

7
Dance
Rehearsal
2:30pm-5pm

8
Dance
Rehearsal
2:30pm-5pm

9
Dance
Rehearsal
2:30pm-5pm

10
11
Dance
Rehearsal
2:30pm-5pm

12

13
Blocking Act
1
2:30pm-5pm

14
Blocking Act
1
2:30pm-5pm

15
Blocking Act
2
2:30pm-5pm

16
Blocking Act
2
2:30pm-5pm

17
Pit Music
Rehearsal
2:30-4

18

19

20
Presidents
Day

21
Blocking Act
1
2:30pm-5pm

22
Blocking Act
1
2:30pm-5pm

23
Blocking Act
2
2:30pm-5pm

24
Blocking Act
2
2:30pm-5pm

25
Rehearsal
Full Run
Through
9am-1pm
Pit Music
Rehearsal
2pm-5pm

No Rehearsal

26

27

28

Notes:
ACTORS in Black
Spring Break Spring Break BACKSTAGE CREW in Red
ORCHESTRA in Blue
EVERYONE in Green
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Appendix G
◄February
Sun

Mon

Tue

Example Calendar
March 2017
Wed
1
2

Thu

April ►
Sat

Fri
3

4
Rehearsal Full
Spring Break Spring Break Spring Break Run Through
9am-1pm
Pit Music
Rehearsal
2pm-5pm

6 OFF BOOK
FOR ACTORS
Rehearsal Full
Run Through
2:30pm-5pm

7
Rehearsal
Full Run
Through
2:30pm-5pm

8
Rehearsal
Full Run
Through
2:30pm-5pm

9
Rehearsal
Full Run
Through
2:30pm-5pm
All Props
Collected

12 Daylight 13
Saving
Rehearsal Full
Begins
Run Through
2:30pm-5pm

14
Rehearsal
Full Run
Through
2:30pm-5pm

15
Rehearsal
Full Run
Through
2:30pm-5pm

17 Saint
16
18
Rehearsal Patrick's Day
Full Run
Through
2:30pm-5pm
Set Finished

20
21
Full Run
Full Run
Through/Actors Through
and musics
2:30-5:30pm
and backstage Costumes
Sitzprobe
Finished
2:30-5:30pm

22
Full Run
Through
2:30-5:30pm

23
Full Run
Through
2:30-5:30pm

5

19

26

27
Tech Week
2:30-6:30

10
Pit Music
Rehearsal
2pm-5pm

11

24
25
Cue to Cue
Cue to Cue
2:304:30pm

Actors and
Crew, No
Pit
28
29
30
31
Notes:
ACTORS in
Tech Week Tech Week Tech Week Arrive at
Black
2:30-6:30
2:30-6:30
6pm
2:30-6:30
BACKSTAGE
Performance CREW in
7:30 pm
Red
ORCHESTRA
in Blue
EVERYONE
in Green
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Appendix G
◄March
Sun

Mon

Tue

Example Calendar
April 2017
Wed

Thu

May ►
Sat

Fri

1
Arrive at 6pm
Performance
7:30 pm

2
3
Arrive at 1pm
Performance
2:30 pm

4

5
Pick up
Rehearsal
from 2:305pm

6
Arrive at 6pm
Performance
7:30 pm

7
Arrive at 6pm
Performance
7:30 pm

8
Arrive at 6pm
Performance
7:30 pm

9

10

11

12

13

14 Good
Friday

15

16 Easter

17 Tax Day 18
(Taxes Due)

19

20

21

22 Earth Day

23 World
24
Immunization
Week

30

25

26
27
Administrative
Professionals

Notes:
ACTORS in Black
BACKSTAGE CREW in Red
ORCHESTRA in Blue
EVERYONE in Green
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28 Arbor Day 29

Appendix H

Curriculum

The smaller curriculum included in the appendices is a musical theatre curriculum designed
for during the school hours. It is more of an exploration class learning the fundamentals of
musical theatre. This was created in partial fulfillment for MUS 461 titled “Showcase.”

Resources and Equipment Needed
School Provides:
o Classroom with space for building sets/storing props
o Some tables
o Chairs for audience members
o Lots of space for movement
Equipment Needed:
o Light and Soundboards
o Props (can be provided by students and teachers)
o Costumes (can be provided by students and teachers
o Piano
o Instruments (depending on student need/skill)
o Black box or stage-like room
o Access to a sound system
o Access to a lighting system

Students Provide:
o
o
o
o

Student Journal for Reflections and writing assignments
Writing Utensils
Textbooks/material/texts: None
Student Fees: None

Key academic vocabulary and specific objectives/outcomes:
o
o
o
o
o
o
o
o
o
o
o
o
o

Improvisation
Character development
Theatre Movement
Voice
Dance
Directing
Monologues
Scenes
Set Design
Costumes
Performance
Create
Connecting
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o Responding
o Harmony

21st Century Skills
o
o
o
o

Communication
Collaboration
Creativity
Critical Thinking

Outcomes:
Students will learn the different positions of being in a music theatre production
Students will learn the basics of acting
Students will learn basic aspects of technical theatre
Students will learn the business side of putting on a theatre production
Students will communicate together to put together a performance

Assessment Samples: Formative and Summative
Assessment #1:
Student Self Reflection: Have an exit slip for the students to submit at the end of class
answering the following questions.
1. On a scale of 1-5 how did I feel my improvising was successful in the scenes I
was in.
2. How a scale of 1-5 nervous was I to perform in front of others? 1 being not
nervous at all and 5 was being I have never been more nervous in my life.
3. What can I do to improve my improv?
Assessment #2:
1) Group Reflection:
1. How does this exercise relate to character development?
2. How did you feel your performance improved from the first lessons to this lesson?
3. On a scale of 1-5, 1 being the worst and 5 being the best, how did you like this
exercise?
2) Participation in the game Freeze
Assessment #3: Formative
1) Students will write a paragraph to submit about what they think movement is in theatre.
Assessment #4: Formative
1) Students will perform the monologue in the small groups in the next class.
2) In the groups students will discuss the next steps and what they can do better.
Assessment #5: Summative
1) Students will perform the scenes in class for each other.
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Unit Outline:
 Unit #1: Acting Basics
 Lesson 1: Improvisation
 Lesson 2: Character Development
 Lesson 3: Movement
 Lesson 4: Voice and Monologues
 Lesson 5: Scenes and Working with others
 Unit #2: Song and Dance
 Unit #3: Technical Backstage
 Unit #4: Leadership and Directing
 Unit #5: Showcase

Unit # 1, Lesson # 1
1. Unit 1: Acting Basics
2. Lesson title: Improvisation Step # 1
3. Lesson sequence: first lesson
4. Standards addressed:
Anchor Standard 5 Develop and refine artistic techniques and work for presentation.
Performance Standard (TH:Pr5.1.II)
Anchor Standard 6 Convey meaning through the presentation of artistic work.
Performance Standard (MU:Pr6.1.E.8)
5. Primary learning target: I can begin to get comfortable acting and using my body and
voice to express character.
6. Academic language addressed: Create and perform
7. Language Demands (function and discourse/syntax): Discourse, answering questions
presented by the teacher.
8. Resources needed: none
9. Review of prior information: first unit, first lesson, no prior information given
10. Student-based tasks:
 Warm up: Body movement. Students will copy and mimic the instructor in
warming up the body.
 Warm up: Voice. Students will copy and mimic the instructor in vocal warmups.
 Students will learn the first rule of improve: “Always say yes.”
 Students will participate in the game; bus stop.
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Bus stop: Have a bench or a row of chairs on stage to create a bus stop. One
player starts, entering the bus stop, waiting for the bus or sheltering there. They
need to make it obvious who they are. Send on the second player, who is a totally
different character now also waiting at the same bus stop, they interact. A third
player, again a distinct and different character enters the scene, interacting with
the first two. This is the cue for the first player to offer a reason to leave the bus
stop, whether their bus arrives, they get a lift from a friend, decide to walk, leave
injured. The next player will come on after the two left on stage have had some
time to interact, and so it continues till all have had a turn.

11. Assessment (formative or summative, depending on lesson sequence):
Student Self Reflection: Have an exit slip for the students to submit at the end of class
answering the following questions.
4. On a scale of 1-5 how did I feel my improvising was successful in the scenes I
was in.
5. How a scale of 1-5 nervous was I to perform in front of others? 1 being not
nervous at all and 5 was being I have never been more nervous in my life.
6. What can I do to improve my improvisation?

Unit # 1, Lesson # 2
1. Unit 1: Acting Basics
2. Lesson title: Character Development Step # 2
3. Lesson sequence: second lesson
4. Standards addressed:
Anchor Standard 5 Develop and refine artistic techniques and work for presentation.
Performance Standard (TH:Pr5.1.II)
Anchor Standard 6 Convey meaning through the presentation of artistic work.
Performance Standard (MU:Pr6.1.E.8)
5. Primary learning target: I can create a character based on a stereotype. I can create a
character to use in improvisation games. I can describe what builds a good character
6. Academic language addressed: Create, perform and respond
7. Language Demands (function and discourse/syntax): Syntax: having a conversation with a
partner
8. Resources needed: none
9. Review of prior information: The basics of improve from lesson one
10. Student-based tasks:
 Warm up: Body movement. Students will copy and mimic the instructor in
warming up the body.
 Warm up: Voice. Students will copy and mimic the instructor in vocal warmups.
 Students will discuss different character stereotypes with a partner.
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Students will then speak their answers about what character stereotypes there
are
Students will walk around the room acting as the stereotype. They will use
vocalables, facial expression and body movement to act as the stereotypes that
were mentioned in class. Some examples might be: cheerleader, comedic
relief, goth, preppy jock etc. Students will discuss with a partner what they
discussed in class in the first lesson about what makes improv, improvisation.
Students will participate in the game; freeze
Discuss the use of levels in movement. Two learners start a scene on a given
topic and try to work with interesting shape relationships. When deemed
appropriate, an audience member calls ‘freeze!’ Both actors freeze, and the
audience member enters the acting area, taking the frozen position of one of
the actors. The new actor initiates a new scene from the stimulus of
the frozen picture. Continue repeating the exercise, involving a new actor
each time.

11. Assessment (formative or summative, depending on lesson sequence):
1) Group Reflection:
4. How does this exercise relate to character development?
5. How did you feel your performance improved from the first lessons to this lesson?
6. On a scale of 1-5, 1 being the worst and 5 being the best, how did you like this
exercise?
2) Participation in the game Freeze.

Unit # 1, Lesson # 3
1. Unit 1: Acting Basics
2. Lesson title: Movement Step # 3
3. Lesson sequence: Third lesson
4. Standards addressed:
Anchor Standard 7 Perceive and analyze artistic work.
Performance Standard (TH:Re7.1.II)
Anchor Standard 6 Convey meaning through the presentation of artistic work.
Performance Standard (MU:Pr6.1.E.8)
5. Primary learning target: I can begin to use my body to facilitate character movements and
trait.
6. Academic language addressed: Respond and Connect
7. Language Demands (function and discourse/syntax): Syntax: having a conversation with a
partner. Discourse: Writing Response
8. Resources needed: none
9. Review of prior information: The basics of improvisation from lesson one and what is
character development.
10. Student-based tasks:
 Warm up: Body movement. Students will copy and mimic the instructor in
warming up the body.
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Warm up: Voice. Students will copy and mimic the instructor in vocal warmups.
Students will partner talk to the question. What is movement?
Students will speak out with the different answers they discussed in their
partner talk.
Students will participate in the game; Morph the Movement: Players stand in a
circle. One player starts by choosing a physical action with repetitive motion
(i.e. digging) The player to their right begins to imitate their action so that
now, two players are performing identical actions. Once the first players feel
that the second has adopted the action to his satisfaction he stops the
movement. The second player now begins to loosen his action and exaggerate
the movement and let it morph until he has found a new action (i.e. throwing a
ball). It should be noted that this is most productive when the transition is
gradual, a result of a player listening to his own body as opposed to thinking
of an alternate action. Once the player to his right (read Player #3) feels that
player #2 has a clear action, he mimics the action. The morphing of the
movement continues until it has reached the end of the circle, at which point it
can stop or go around again.
Students will spread out with personal space.
Teacher will have student walk around the room at a moderate pace. The
teacher will then tell the students different movement speeds and paces. For
example, jogging, dancing, tip-toeing etc.
Now that we have practiced movement, partner talk to decide, what is
movement?

11. Assessment (formative or summative, depending on lesson sequence):
1) Students will write a paragraph to submit about what they think movement is in
theatre.

Unit # 1, Lesson # 4
1. Unit 1: Acting Basics
2. Lesson title: Exploring the Self Step # 4
3. Lesson sequence: Fourth lesson
4. Standards addressed:
Anchor Standard 3 Refine and complete artistic work.
Performance Standard (TH:Cr3.1.II)
Anchor Standard 6 Convey meaning through the presentation of artistic work.
Performance Standard (MU:Pr6.1.E.8)
5. Primary learning target: I can begin to independently use my bodies voice and movement
to facilitate performing a monologue in class.
6. Academic language addressed: Respond and Connect
7. Language Demands (function and discourse/syntax): Syntax: having a conversation with a
partner. Discourse: Writing Response
8. Resources needed: none
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9. Review of prior information: The basics of improvisation from lesson one and what is
character development. The idea of body movement.
10. Student-based tasks:
 Warm up: Body movement. Students will copy and mimic the instructor in
warming up the body.
 Warm up: Voice. Students will copy and mimic the instructor in vocal warmups.
 With the concepts of movement, voice and improvisation in mind how might
you apply these concepts to acting
 In a Group of 3-5 have a discussion on these questions
o How do you use them to act?
o What makes a good character in a play/movie?
o What do good actors do with their voice, body and face.
 Have a large group discussion to talk about these questions.
 Have 5 monologues for students to choose from.
 Each student chooses the monologue and gets into the groups with the same
monologue.
 Students will discuss and then practice the different acting tools/traits they
should do depending on the monologue.
11. Assessment (formative or summative, depending on lesson sequence).
1) Students will perform the monologue in the small groups in the next class.
2) In the groups students will discuss the next steps and what they can do better.

Unit # 1, Lesson # 5
1. Unit 1: Acting Basics
2. Lesson title: # 5
3. Lesson sequence: fifth lesson
4. Standards addressed:
Anchor Standard 3 Refine and complete artistic work.
Performance Standard (TH:Cr3.1.II)
Anchor Standard 6 Convey meaning through the presentation of artistic work.
Performance Standard (MU:Pr6.1.E.8)
5. Primary learning target: I can begin to independently use my bodies voice and movement
to facilitate my role in a scene I create.
6. Academic language addressed: Respond, create and connect
7. Language Demands (function and discourse/syntax): Syntax: having a conversation with a
partner. Discourse: Writing a script
9. Review of prior information: The basics of improvisation from lesson one and what is
character development. The idea of body movement.
10. Student-based tasks:
 Warm up: Body movement. Students will copy and mimic the instructor in
warming up the body.
 Warm up: Voice. Students will copy and mimic the instructor in vocal warmups.
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Pass out the requirement sheets for the scenes (include rubric, length, time
etc.…)
 Split into teacher selected groups.
 Scene work. Students create scene and write the script. They then practice the
scene, make any changes and ready it for performance. The students will
have a few days in class to work on the scene and rehearse it.
11. Assessment (formative or summative, depending on lesson sequence): 1) Students will
perform the scenes in class for each other.
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Appendix I

How to Pick a Musical
Questions to ask yourself:

1. Do you have the right students?
2. Can we support the show technically? Do you have the room for all the dance numbers?
3. Can we cover the orchestrations? Do you have a good instrumental ensemble program?
4. Will the show draw an audience?
5. Is the show appropriate for your audience?
6. Is the staff up to the challenge?

Websites Resources:



http://www.mtishows.com (MTI)



http://www.rnh.com/ (Roger and Hammerstein)



http://www.theatricalrights.com



http://www.tamswitmark.com



http://www.samuelfrench.com



http://www.dramasource.com (Some of the cheapest rights for the show)



http://www.dramaticpublishing.com



http://broadwaymusicalhome.com/production-rights.htm



http://www.playbill.com
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Extended Glossary
Anchor Set: Developing a set of goals for students to reach. (see benchmark)
Broader Minded Campaign: Is the campaign that music educators are beginning to use to
help advocate for music education. The broader minded campaign is less about how music
benefits other subject areas and more about how music as a subject is a beneficial subject for
students to study in school and why. There reasoning included 21st century skills. Academic
achievement, filling student educational gaps and building basic student development. There
website is www.broaderminded.com.
Backwards Design: The Backwards design is a curriculum framework designed by Jay
McTighe and Grant Wiggins. Key to this framework are three critical steps. Step I. The
teach we first identify desired results. Step 2: Determine acceptable evidence Step 3: Plan
learning experiences & instruction.
Benchmark: “Pre-established definition of an achievement level, designed to help measure
student progress toward a goal or standard, expressed either in writing or as an example of
cored student work (aka, anchor set).” 21
Curriculum Framework: A curriculum framework draws together lessons, outcomes, and
instructional approaches.
Formative Assessment: Is an informal assessment conducted by teacher during the learning
process in order to modify teaching and learning activities to improve student learning.
National Core Art Standards: The national art standards that determine the standards in
which students in art are graded by. Developed and implemented in 2014.
Sequencing: Sequencing is the practice of modeling, building students understanding by
teaching them in steps.
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Scaffolding: Is the practice of modeling, building students understanding by teaching them
in steps.
Sitzprobe: is a German term used in opera and musical theatre to describe a seated
rehearsal—the literal translation of Sitzprobe—where the singers sing with the orchestra,
focusing attention on integrating the two groups. It is often the first rehearsal where the
orchestra and singers rehearse together.
S.T.E.M: Science, Technology, Engineering and Mathematics
Summative Assessment: The goal of summative assessment is to evaluate student learning
at the end of an instructional unit by comparing it against some standard or benchmark.
Washington State Art Standards: The standards that Washington State education
department (OSPI) has determined to be acceptable for arts teachers to use to evaluate their
students. In March of 2017, Washington State synthesized the 1998 Washington State
standards with the 2014 national core standards to create new standards for Washington
State. They include the artistic processes of creating, performing, responding, and
connecting.
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Create:


Conceiving and developing new artistic ideas and work.
o Anchor Standard #1. Generate and conceptualize artistic ideas and work.
Anchor Standard #2. Organize and develop artistic ideas and work.
Anchor Standard #3. Refine and complete artistic work.

Perform:


Performing (dance, music, theatre): Realizing artistic ideas
and work through interpretation and presentation.
Presenting (visual arts): Interpreting and sharing artistic work.
Producing (media arts): Realizing and presenting artistic ideas and work.
o Anchor Standard #4. Analyze, interpret, and select artistic work for
presentation.
Anchor Standard #5. Develop and refine artistic work for presentation.
Anchor Standard #6. Convey meaning through the presentation of artistic
work.

Responding:


Understanding and evaluating how the arts convey meaning.
o Anchor Standard #7. Perceive and analyze artistic work.
Anchor Standard #8. Interpret intent and meaning in artistic work.
Anchor Standard #9. Apply criteria to evaluate artistic work.
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Connecting:


Relating artistic ideas and work with personal meaning and external context.
o Anchor Standard #10. Synthesize and relate knowledge and personal
experiences to make art.
Anchor Standard #11. Relate artistic ideas and works with societal, cultural
and historical context to deepen understanding.

21st Century Skills: skills that are developed and created in an understanding of the
technological advances of the 21st Century.


Hard skills: Hard skills are technological skills found in the 21st century. They
include typing, computer science and engineering.



Soft skills: Soft skill includes the interpersonal skills including creativity, critical
thinking, communication and collaboration.

9 National Music Standards: 1994
“1. Singing, alone and with others, a varied repertoire of music.
2. Performing on instruments, alone and with others, a varied repertoire of music.
3. Improvising melodies, variations, and accompaniments.
4. Composing and arranging music within specified guidelines.
5. Reading and notating music.
6. Listening to, analyzing, and describing music.
7. Evaluating music and music performances.
8. Understanding relationships between music, the other arts, and disciplines outside the arts.
9. Understanding music in relation to history and culture.” 22
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